MEVIT3520 Mediated Faces and Identities (Autumn 2019)

Grading rubric


The students were asked to answer one of the following two assignments (either assignment 1 or assignment 2): 
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Assignment 1: Imagined communities and online identity formation

Despite the fact that it was coined before the invention of the World Wide Web, Benedict Anderson’s concept of “imagined community” has been adapted to Internet research and continues to be used as a theoretical tool to elucidate online identity formation.

Examination question 1a: Define Benedict Anderson’s concept of “imagined communities” and present examples of recent research that has adopted this concept to the study of online identity formation.

Examination question 1b: Discuss to what extent the concept of imagined communities continues to be relevant today, including its strength and weaknesses when it comes to understanding the specificities involved in mediated identity formation.

Use examples and refer to the syllabus where relevant.




A good answer to assignment 1 would have to include a precise definition of the concept of imagined communities as developed by Benedict Anderson, including informed presentations of at least two examples of recent attempts to adapt this concept to the problem of online identity formation. Examples of such adaptations are found in articles that form part of the syllabus (Dubois; Foster; Sobré-Denton; Valvanis; and Yuan). Several of these articles make a connection between Andersons concept and Marshall McLuhan’s concept of “the global village,” and attempts on the side of the students to make this connection will be assessed positively. A good answer would also have to include a critical discussion of the current relevance of the concept of imagined community, including its development into related concepts such as “virtual community” or “online community”. A high level of reflection and independent treatment of examples will be assessed positively. Attempts to make connections to other topics covered by the course, such as the parallel between face-to-face encounter versus mediated faces/encounters on the one hand, and physical communities versus imagined/virtual/online communities on the other, would also be of advantage. Examples of relevance would include online queer communities (Miles article), the use of social media by Muslim minority communities (Bahfen article), or else, communities associated with the manosphere, including the gamer and incel communities (articles of relevance: Baele et al.; Ging; Hannan; Stone; and Winter). Beyond that, the standard grading scale with letter values applies: https://www.uio.no/english/studies/examinations/grades/index.html

	Assignment 2: The male gaze, objectification and othering

In the now classical essay “Visual Pleasure and Narrative Cinema” from 1975, Laura Mulvey points to the way that mainstream film “reflects, reveals and plays on the straight, socially established interpretation of sexual difference” (Mulvey 1999, p. 833), and thus to the way that film contributes to the positioning of women in patriarchal culture as “the male other” (Mulvey 1999, p. 834).

Examination question 2a: Define Laura Mulvey’s concept of “male gaze” and explain what is implied by the idea that women in mainstream films are put on display as objects for the male gaze. 

Examination question 2b: Discuss to what extent the concept of the male gaze continues to be relevant today and whether it could also serve to elucidate other forms of objectification and othering beyond sexual difference.

Use examples and refer to the syllabus where relevant.




A good answer would have to include a precise definition of the concept of the male gaze as developed by Laura Mulvey, including an informed presentation of what this concept means and implies. A good answer would also have to include a critical discussion of the current relevance of this concept, including its relevance for issues beyond sexual difference. A high level of reflection and independent treatment of examples will be assessed positively. Attempts to make connections to other parts of the syllabus, such as the discussion by Jenny Edkins of the way that photographs teach us to look at a person as if at an object (including the implied loss of reciprocity characteristic of face-to-face encounters), would be assessed positively. A good answer would also include a discussion of the internalization of the male gaze in the form of self-objectification. Attempts to make connections to issues relating to the other key concepts of the course (the global village, imagined community) would also be of advantage, as would discussions of its implications for understanding identity formation online on image-sharing social networks such as Instagram or similar platforms. One way to do this could be, for example, to pick up on Mulvey’s discussion of “to-be-looked-at-ness,” or else, to discuss examples relating to online communities that focus on appearance, ranging from sites promoting health and fitness, via make-up and fashion, to sites promoting thinness and/or the eating disorder anorexia nervosa (sometimes referred to as pro-ana sites) (articles of relevance: Cohen et al.; Fatt et al.; Ging and Garvey; and Tiggermann et al.). Beyond that, the standard grading scale with letter values applies: https://www.uio.no/english/studies/examinations/grades/index.html





