
MEVIT2532 Grading Rubric (Spring 2022) 
Instructor: Annie Fee  
 
Part A: Source Analysis (30% of exam grade) 
 
Here students are asked to write a 2-3 page analysis of a primary source.  
 
In their analysis the students should address most of the following points in their 
introduction: 
Who is the author of the primary source? A female journalist for The Moving Picture World 
named Margaret I. MacDonald. 
Who is the intended audience? Exhibitors, film industry professionals and the general 
cinemagoing public 
Where and when was the source published? The Moving Picture World, June 24, 1916. 
 
In the main body of the essay students should provide an explanation for the following names 
and terms in order to describe the historical context for the source. They should be able to 
make meaningful connections between these terms and the course.  
 

1.  Lois Weber (female filmmakers in early Hollywood) 
 

2. Mary MacLaren (Stardom – Weber resisted calling MacLaren a star and instead aligned 
her with working women like Eva, the main character of Shoes) 

 
3. The film’s realism: “the production rings true.” How the film is exemplary of the 

progressive era in its ideological themes (family drama, divide between rich and poor) 
and attention to character subjectivity. Students may also discuss the realistic acting 
style noted by the reviewer: “the cloak of stolidity behind which Eva conceals her 
misery.” 

 
4. The reviewer’s complaint about “the repetition of scenes” and “an overanxiety to get 

the intention of the story ‘over’” signals that the film is characteristic of transitional 
cinema in terms of the development of narrative devices such as POV shots. Students 
may also note the lack of happy ending or clear resolution which is uncharacteristic of 
the typical classical Hollywood plot. 

 
5.  Female authors Stella Wynne Herron and Jane Addams (The importance of the 

middleclass female audience) 
 

6. The reviewer calls the film a “sociological study.” Students should discuss Weber view 
of the role of “filmmaker as social worker” and her intent to provoke discussion about 
social issues with her films. 

 
An A-level source analysis will include an excellent or very good explanation of at least four  
of the above points drawing from the textbook, the film Shoes, and the lecture.  
 



A B-level source analysis will include a good explanation of at least three of the above points 
drawing from the textbook, lecture, and film or an excellent explanation of only two of the 
points. The B-level essay may include a mix of interesting analysis and generalities and may 
include one or two slight errors in historical details. 
 
A C-level source analysis will include an excellent explanation of only one of the points, a very 
good explanation of only two of the points, an average to good explanation of three of the 
points, or a slightly below average explanation of most of the points drawing from the 
textbook and lecture. The C-level essay may include descriptive sentences lacking in analysis 
and may include one serious error in historical details or several slight errors. 
 
A D-level source analysis may simply list additional information about the above points 
without making meaningful connections to the course.  
 
An E-level source analysis will give a superficial explanation of the article and will include 
generalisations without engaging with the course material. 
 
An A-C level source analysis will include questions about what still remains to be understood 
after studying the source. They may reflect upon questions that they have about key terms 
and further avenues of historical inquiry. 
 
Students are not expected to have a complete understanding of the source text in order to 
achieve an A in the source analysis activity. The most important thing is that they are 
inquisitive and relate the text to the course materials as shown above.  
 
Part B (70% of exam grade) 
Answer one of the following three questions (7 – 8 pages). The questions require you to 
refer to at least two readings from the syllabus. 
 
Note: Students do not need to make explicit what part of the question they are answering in 
different sections of their essays. A holistic approach can be taken in ascertaining whether 
the exam question has been fully answered in the essays.  
 
 
Part B. Question 1. 
 

1. How does the mise-en-scène in Imitation of Life (Douglas Sirk, 1959) serve to 
communicate important themes, develop characters and organize plot? Discuss 
how the mise-en-scène suggests fundamental values or a particular vision of the 
world.  

 
 
The relevant assigned readings for this question are the Film History textbook, Thomas 
Elsaesser “Tales of Sound and Fury” and the optional reading Marianne Conroy “No sin in 
lookin' prosperous: Gender, race and the class formations of middlebrow taste in Douglas 
Sirk's Imitation of Life.” (Note that students do not need to cite from the Conroy text as it is 
an optional reading). 



 
Students may organise their essays using different elements of the mise-en-scène such as 
setting, costume, lighting, staging and performance. Alternatively, they may organise their 
essay around particular themes and meanings created by the mise-en-scène. Below I have 
listed some central themes (students may include others not mentioned here). Ideally 
students will identify scenes in which one or more of these elements functions to 
communicate particular themes. 
 
Central Themes of Imitation of Life (this is where students will discuss the film’s 
“fundamental values” or “particular vision of the world” as per the exam question): 
 

1. Critique of post-war American conservative and materialist ideologies 
 

2.  Race and the Passing narrative (ex. Performances of race and coding of blackness 
and whiteness in the film) 

 
3. Gender and the Passing narrative 

 
4. Class and the Passing narrative 

 
5. Mother-daughter relationships / the maternal melodrama  

 
 
Note: If students reference two scenes from the film in a superficial way without engaging 
with the elements of mise-en-scène present in the scenes then they will not be able to 
achieve more than a D grade. If they reference only one scene, but successfully analyse the 
mise-en-scène then they can still achieve a D grade. If they do not reference any particular 
scene from the film but rely on vague descriptions and plot summary then they will not be 
able to achieve more than an E grade. Students are not required to formally reference films 
nor are they expected to include a filmography. Students have not been exposed to all of the 
technical vocabulary for cinematography on this course. Their vocabulary is limited to the 
glossary of the Film History textbook. 
 
In Essay Question One, an A-level essay will develop some of the main points above in a 
well-argued essay with rigorous use of examples from the films and readings. A B-level essay 
will develop some of the main points above but may not use examples from the films in a 
convincing manner. It may not show a full understanding of the readings. A C-level essay 
may discuss the film in a superficial way without giving examples and without showing a 
clear engagement with the readings. A D-level essay may give a superficial overview of the 
film’s characteristics and may indicate a confused understanding of the readings. It may use 
plot summary to support the argument being made but will not engage with the film in a 
meaningful way. In an E-level essay, it will be clear that the student is not engaging with the 
course materials but may simply have watched the film. 
 
Part B: Question 2 
 



2. How do Agnès Varda and Lois Weber communicate the subjectivity of Eva and Cléo 
in Cléo from 5 to 7 (Cléo de 5 à 7, 1962) and Shoes (1916)? What role does female 
subjectivity play in the narrative of each film? 

 
Main Point: 
A central theme of both Cléo from 5 to 7 and Shoes is female subjectivity. Introducing female 
subjectivity increases our sympathy with the characters Eva and Cléo and shapes our 
expectations of their actions. There are two types of subjectivity communicated in each film: 
perceptual subjectivity (eg. point-of-view shots) and mental subjectivity (eg. seeing the 
dreams or hallucinations of characters). In both films there is an escalation in psychological 
intensity of both Cléo and Eva. 
 
 
The relevant assigned readings for this question are the Film History textbook, Laura 
Mulvey’s “Visual Pleasure and Narrative Cinema, «Geneviève Sellier “Women in the 
Nouvelle Vague,” Tom Gunning, “From the Opium Den to the Theater of Morality,” Shelley 
Stamp, “Lois Weber, Progressive Cinema, and the Fate of the Work-a-Day Girl in Shoes.” The 
optional reading is Constance Balides, “Sociological film, reform publicity, and the secular 
spectator: social problems in the transitional era.” Students should use at least two of these 
in their essay. (Note: we didn’t discuss the Mulvey text in our seminar so if students engage 
with this text they should be credited accordingly as it is quite a challenging read. In 
Question 2, although it is not required for students to use the Stamp text, they will not be 
able to achieve an A without doing so). 
 
Below are the main points to be included: 
 
Cléo from 5 to 7 
 

1. Female subjectivity 
a) Cleo’s transition from passive object to active subject signalled in the film’s 

cinematography through the use of point-of-view shots; the use of the internal voice; 
the inclusion of Cleo’s mental images, etc. 

b) Cleo’s subjectivity is also signalled in her relationship to the city in that the spaces 
she passes through communicate her state of mind (e.g., students may notice how 
the film’s setting communicates her anxiety about the medical tests, such as the 
store front reading “good health,” the broken mirrored window of the café; the 
street performer swallowing frogs; the premature baby in the medical cot, etc.) 

c) The pleasure of looking and the displeasure of looking is an important theme of the 
film. 
 

Ultimately, Varda stages Cléo’s liberation from passive object of the male gaze to an 
active subject, and students must show how Varda does this with filmic language, not 
simply using plot information to make their argument. 

 
2. Cleo From 5 to 7 in the Context of the French New Wave 
a) Cléo’s role as “wandering woman” exploring the city (Varda’s character is different to 

the wandering women of other New Wave films because her wandering is a political 



gesture rather than an aesthetic one. The female character is in direct confrontation 
with her surrounding landscape.) 

b) Varda was a female auteur in a male-centric film culture. Working within the context 
of the French New Wave, Varda’s authorial expression involves an exploration of 
different kinds of femininity and female subjectivity in Cleo From 5 to 7. 

 
Shoes 
 

1) Female Subjectivity in Shoes as Narrative Device 
a) The story is told from a female perspective (by female director Lois Weber and 

sociologist Jane Addams – the film opens with a passage from Addam’s book) 
b) Female subjectivity allows us to understand Eva’s emotions and her desires (for a 

new pair of shoes; to increase her and her family’s social standing; to have a 
competent father) and her fears (of poverty; of Charlie, losing her reputation, 
angering her father).  

c) These two perspectives, Weber and Addams on the one hand and Eva on the 
other, means that the viewer has a unique psychological perspective ie. Eva 
inside the diagetic space and what Stamp calls the “reformer’s gaze” from outside 
the diagetic space of the film. 

d) The drama is heightened because Eva’s vision is only partial and incomplete ie. 
She does not see the plotting between Charlie the cabaret singer and her 
colleague Lil, but we as viewers do.  
 

2) Shoes in the context of transitional era cinema 
a) Spectator identification as a consequence of the grammar of film  
b) The formal innovations that allowed directors to communicate subjectivity in the 

transitional era (Parallel editing / Cross-Cutting; Shot counter shot; point of view 
shots; eye-line matches; increased closeness of the camera for characterization). 

c) In Classical Hollywood Cinema continuity editing is used to communicate the 
hero/heroine’s point of view. Here, Eva’s desire for the shoes is the impetus for 
the plot. As Stamp argues the pair of shoes serve to “condense” Eva’s hopes and 
desires. 

 
Important point of comparison: The use of female subjectivity in Shoes is radical because 
the film’s target audience of middle-class women are asked to closely identify with Eva’s 
dilemma. In Cléo from 5 to 7, the use of female subjectivity is radical because it gives us a 
woman’s vision of Paris that was rare during the period of the French New Wave. 
 
An A-level essay will cover many of these main points to some extent and use examples from 
the film and readings to support their answer. The argument will be well-developed and the 
essay will demonstrate original ideas and analysis. The essay will stay close to the question. 
 
A B-level essay may develop most of the points above but may not use examples from the 
film in a convincing manner, may be less organised, may give too few examples from the 
film, or may not show a full understanding of the readings. The B-level essay may also 
engage with only a few of the points listed above, but do so in a way that demonstrates a 
firm understanding of the film and the readings.  



 
A C-level essay may attempt to address a few of the points but do so in a superficial way 
without using examples of scenes in a convincing way and without showing a clear 
engagement with the readings. The C-level essay may also engage with only a couple of the 
points listed above, but do so in a way that demonstrates a good understanding of the film 
and the readings. The C-level essay may be missing a conclusion. 
 
The D-level essay may give vague and general statements instead of making an argument 
and may rely on plot summary rather than examples from the film. A D-level essay may 
answer the question to a very good standard for only one of the films and not the other. This 
essay may also engage with only a few of the points listed above.  
 
An E-level essay may make an argument without referring to the specific scenes or to the 
course readings. It will be clear that the student is not engaging with the course materials 
but may simply have watched the film. 
 
 

3. How would you describe the place of Fritz Lang’s M (1931) in film history? Is it an 
important part of a specific historical evolution in cinema? How does placing the 
film in a historical context help you understand it better or differently? 

 
 
Main Point: 
 
M is an example of an early sound film and can be understood as having a place both in the 
lineage of German Expressionist cinema and Lang’s silent serials. It can be better understood 
by placing it within the historical context of the rise of Nazism in Germany. The relevant 
readings for this question are the Film History textbook, Andrew Higson “The Limiting 
Imagination of National Cinema,” Bordwell “The Art Cinema as Mode of Film Practice” and 
the optional reading is Thomas Elsaesser, “A German Ancestry to Film Noir?” Note: The 
students were only assigned the Film History textbook for the M week so it’s actually a little 
unfair of me to ask them to use two readings to answer question 3. Please keep this in mind 
when grading ie. although the Higson, Elsaesser and Bordwell texts are relevant (and on the 
pensum), they were not discussed during course seminars so students should be credited 
accordingly for using them in their essays for question 3.  
 
 

1) How is M an example of German Expressionism (Weimar cinematic modernism 
1920-1933)? 
a) What is German expressionist cinema? (including time period, main directors and 

films, main aesthetic features: Low-key expressionistic lighting, setting used as an 
extension of a character’s emotions, anti-montage techniques, staging in depth, 
an emphasis on set design) 

b) How is M influenced by German expressionist aesthetics? 
c) The film can be understood differently by placing it in the context of Fritz Lang’s 

early filmography, including his sensationalist silent serials, for example, Die 
Spinnen. Taking into consideration Lang’s sensationalist serials allows us to 



understand how the film M avoids sensationalism by excluding scenes of violence 
or heightened melodrama and how uses the trope of seriality in his first sound 
film. 

 
2) What was happening in Germany at the time of M’s production? 
a) heightened unemployment, criminality, political unrest, strikes and demonstrations 
b) In September 1930 the Nazi Party gained 107 seats in Parliament 
c) Lang’s original title was Murderers among us  
d) By 1931 the S.A. (Brown Shirts) included 100,000 men controlling the streets and 

violently suppressing political opponents 
 

3) How is M marked by this historical context? 
The theme of temporality brings a sense of nervous agitation to the plot. The increased 
sense of paranoia and terror experienced by both the city’s inhabitants and by the serial 
killer, can be seen as connected to the rising paranoia and sense of terror in early 1930s 
Germany from the brownshirts suppressing political opposition etc. 
 

4) How does the film intersect with technological history? 
a) This is Lang’s first sound film.  
b) Lang uses sound to organize the film’s narrative (eg. sound functions to mark 

presence and absence in the film and creates connections between characters ) 
c) Sound is used to create aural distortions which in German Expressionism would be 

rendered visually, for example, through canted angles, or expressionist set design 
 

Note: Students may outline the main events leading up to the introduction of sound film, but 
it is not necessary to do this to achieve an A grade. 
 
An A-level essay will cover many of these and use examples from the film and readings to 
support their answer. The argument will be well-developed and the essay will demonstrate 
original ideas and analysis. The essay will stay close to the question. 
 
A B-level essay will develop many of the main points above but may not use examples from 
the film in a convincing manner. It may not show a full understanding of the readings. In 
addition, the B-level essay may be less organised and give fewer examples from the film. 
 
A C-level essay may discuss the film M in a superficial way without using examples from the 
film in a convincing way and without showing a clear engagement with the readings. The C-
level essay may engage with only around 50% of the points listed above. All points may not 
be fully-developed. The essay may be missing a conclusion. 
 
The D-level essay may give vague and general statements instead of making an argument 
and may rely on plot summary rather than examples from the film. A D-level essay may 
address how the film is an example of German Expressionism without addressing its status 
as a sound film (or vice-versa). This essay may also engage with only 25% of the points listed 
above.  
 



An E-level essay may be describe some central tendencies of German Expressionism or 
popular adventure serials without referring to the film M or to the course readings. The E-
level essay may also simply consist of plot summary. 


