Grading guidelines MEVIT4620/3620 Scholars at Risk (SAR) Student Advocacy Seminar FALL
2023

Kindly refer to MEVIT4620 — Scholars at Risk (SAR) Student Advocacy Seminar — Universitetet i Oslo
(uio.no) for course descriptions and learning outcomes. The BA and MA course has the same learning
outcomes and formal requirements. The only difference is the length of the obligatory individual
reflection report. All students who have submitted the exam has completed the reflection report.

Please note the following:

The course is Pass/Fail. Please refer to the grading guidelines from the Faculty of Humanities where it
is stated:

b) Dichotomous grading scale: pass/fail

When the dichotomous pass/fail grading scale is used, pass is given to anyone who satisfies
the absolute requirements stated in the grading guidelines and course description. This
means that the boundary between pass and fail is established with reference to quality
standards that — on an independent basis — distinguish what can be approved and what
cannot be approved, for example, as a basis for further study. The boundary

between pass and fail shall not be linked to the boundary between some grades in the letter
grading scale.

Thus, the examination of this course should consider quality standards that can be approved. Below
is a description of what elements that can be considered in this course, based on the course content.

Examination is three parts: Group report (target 40 pages), impact assessment report (format and
length at the discretion of the group, this report will be shared by SAR international) and finally a
signed confirmation of authorship statement.

The group report is to be considered the main examination output, while the two others are
supporting documents that need to be submitted to receive a pass grade.

Group work assignment - Final advocacy report

Group report (target 40 pages +/- 10%) is the main output of the course. During the course, and due
to the nature of the course and workload where testing is part of the learning process, the
impact/success of the campaign itself is not to be assessed on a pass/fail level. Rather it is the quality
of the report and ability to describe and reflect on the group work that is key. Using the syllabus
and/or placing work within the context of academic freedom principles should in particular be
rewarded, as this goes to the core of the course content and learning outcome.

During the course the students have been given a suggested template for the group report (see
below). While this is not a requirement, the elements could be considered when evaluating the
report on the pass/fall basis.


https://www.uio.no/studier/emner/hf/imk/MEVIT4620/index.html
https://www.uio.no/studier/emner/hf/imk/MEVIT4620/index.html
https://www.uio.no/for-ansatte/arbeidsstotte/sta/enheter/hf/eksamen/sensur/retningslinjer-for-sensur/sensurretningslinjer-engelsk

To pass the course the report should contain at least basic descriptions that can link to all eight
points listed below.

Short summary of report
Background — brief context information (course), SAR
Context: academic freedom and SAR
Your case
1. Background of case
2. Political context
3. Other important information
5. Your advocacy campaign
Your overall strategy/strategies and message - and why this and not something else?
Planning (why this? Why this way?) — including risk assessment /considerations.
Describe the campaign (Use examples (visual/pictures/screen shot of posts)
Execution — e.g. What you did, where, when and for how long
5. Impact
6. Analysis and reflection
1. What worked —why?
2. What did not work — why?
3. Learning points
4. Recommendations for further campaigns
7. Acknowledgements
8. References
Keep it as concrete as possible - visual examples and aids could be helpful. Remember this will be
a «publicy document.
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Impact assessment report: Group work assignment on providing a public impact assessment report
(2-4 pages or in multimedia format) based on the experience of the group and recommendations for
further advocacy.

In evaluating the group assessment report the effectiveness of the report in providing context and
evidence for impact/impact assessment should be considered. Relevant elements include:

Description of campaign (short)

Assessment of impact

Lessons learned

Do’s and Don’ts

List of material created and that can be shared/used by others
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This list has also been shared with the students.

Declaration of authorship signed by all group members:

The declaration of authorship should contain brief information on responsibilities and work of each
individual member. The declaration should be used to evaluate and consider pass/fall of the course
on an individual basis, and in relation to the content in the overall report.
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